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However,	 curriculum	 theorists	 have	 argued	 that	 there	 are	multiple	 curricula	 at	
work	in	schools—from	what	is	intended,	or	the	formal	curriculum	(Apple,	1993;	
Page,	 1991),	 to	 what	 is	 left	 out,	 or	 the	 null	 curriculum	 (Eisner,	 1985).	 These	
curricular	ideas	work	in	conjunction	with	the	what	is	learned	through	everyday	
events	and	cultures,	or	the	hidden	curriculum	(Giroux	&	Penna,	1983),	and	what	












example,	 if	 a	 teacher	 is	 thinking	critically	about	gender	equity	and	 inclusion—a	
concern	that	some	of	the	authors	raised	in	this	issue—she	might	use	action	research	




desired	level	of	 transparency,3	students	might	be	aware	of	 the	teacher’s	desire	 to	
improve	her	practice	and	emulate	reflexive	ways	of	being	in	their	own	lives.
	 Finally,	I	would	like	to	conclude	with	some	thoughts	that	might	be	helpful	
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